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A trauma-informed approach

Research has
shown that more
than two in five
Australians (39.4%)
have experienced
childhood
malireatment

(ACMS, 2023).

This means it's highly likely
classrooms will include
students - and adult
educators - who have
experienced trauma
(even if they haven't
disclosed it). Educational
environments and learning
activities should adopt

a trauma-informed
approach, particularly
when engaging with
sensitive or potentially
distressing material.

Before sharing resources, educators are encouraged to:

Preview the resource in advance and consider your own
wellbeing when viewing. Reach out for professional or personal
support if required. (Support Services suggestions below).

Make a note note of any topics or discussions that people in the
room may find challenging and plan safe ways to approach
these.

Plan viewing at a time of the day and in an environment that
feels safe for learners and which provides time for pre and post
discussion.

Inform all supporting adults of the content for their own
preparedness and wellbeing.

Plan for a strengths-based conversation with learners, emphasising
their agency and capacity to make informed choices.

Let learners and parents/caregivers know you'll be viewing the
resource with advance notice so they can organise anything
they'd benefit from in relation to their wellbeing. This may also
encourage the conversation about safety and help-seeking at
home.

At the beginning of the session, let learners know what they'll
be watching, why, and any challenging topics you noted
down. Understanding this information in advance means they
can prepare themselves and make decisions about their own
wellbeing.

Encourage learners to exercise their agency to look after
themselves e.g. taking breaks, choosing not to watch or speaking
with support people.

Following viewing resources, educators should:

e Reinforce awareness of available supports in a learner’s individual environment (e.g. school, family, local

organisations).

* Emphasise ongoing support online and via phone available at any time (Support Services suggestions below).

¢ Encourage reflection and discussion that affirms learner’s ability to make informed choices and advocate
for themselves. This can be a helpful place to jump into a conversation-based activity if you choose to.
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Prior to the session, discuss the following safety guidelines:

For learners to engage, it is important that they feel safe and supported.

Talk to the learners about some ground rules and encourage them to add any they feel are important.
These rules should include:

1. Berespectful toward everyone in the room.
Listen fo each other and value what people share.
If you have a story to tell about you or someone you know, talk to a safe adult after the session.

It is okay to ask questions.

A

There are no right or wrong answers.

Maintain a non-victim blaming approach:

A non-victim-blaming stance is crifical. Children and young people frequently avoid seeking help because
they fear being blamed for unsafe or risky situations, particularly online. Educators should model empathy
and correct any victim-blaming comments, reinforcing that everyone has the right to be safe and supported,
regardless of past decisions or actions. Remind students that it is never too late to get help.

One step removed:

The ‘one step removed’ strategy allows learners to engage with challenging content at a psychological
distance, reducing the likelihood of emotional reactivation or distress. Educators should frame questions
and scenarios in the third person, (e.g. “What could Ollie do now?") rather than “What would you do?2".
Educators could also invent scenarios/characters to frame discussions around.

Protective Interrupting:

At fimes, learners may begin fo disclose personal experiences of tfrauma. Educators should employ protective
interrupting to safeguard both the person disclosing and their peers. This involves respectfully pausing the
disclosure while validating its importance and ensuring follow-up in a private, supportive setting. For example:

“I really want fo hear what you have to say, but let's talk about it privately,”
or
“That sounds important - let’s chat after class.”

Protective interrupting prevents public disclosure that may increase a learner’s vulnerability or cause
vicarious frauma among peers. It is essential that educators follow up promptly and in accordance with their
jurisdiction’s mandatory reporting requirements.

Support Services

1800 Respect - 1800 737 732
Parentline - 1300 30 1300
13Yarn-139276

Kids Helpline - 1800 55 1800

Additional Resources

1300 326 435
DanielMorcombe.com.au



https://www.monash.edu/education/teachspace/articles/five-approaches-for-creating-trauma-informed-classrooms
https://danielmorcombe.com.au/wp-content/uploads/2025/10/DMF_FS_Responding_to_a_disclosure_of_abuse_2025.pdf

